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Introduction

My comments on the presentations are divided into three sections. The first deals with rup-
tures and interruptions that co-constitute processes of education and Bildung.

The second section acknowledges the significance attributed to such interruptions in the
presentations by Malte Brinkmann, Gert Biesta, UIf Sauerbrey, Johannes Tirstig, and Martin
Weber-Spanknebel.

The third section transitions from Malte Brinkmann’s introduction to the symposium and to a
discussion of the presentations.

I. From societal disruptions and upheavals to interruptions that co-constitute processes of
education and Bildung

The 30th Congress of the DGfE is dedicated to the theme of “disruptions” (Briiche). The focus
is not on the disruptions and interruptions that constitute education, but rather on economic,
ecological, political, and civil societal upheavals. Within these, many established certainties
are currently losing their validity. They are not only being called into question, but are also
being discarded, replaced by others, or simply no longer understood.

Changes in this regard can be observed not only in morals and ways of life, the world of work,
and religions, but also in the sphere of national and international politics, as well as in viola-
tions of human rights and disregard for international law. Convictions and attitudes such as
emancipation and universalist orientations, which have gained broader recognition over sev-
eral generations, have suddenly become contested. This also calls into question concepts of
education that have been oriented toward them.

This new perplexity is related to the fact that these disruptions are demanded and carried out
by certain groups while being lamented and rejected by others. How should education, peda-
gogy, and educational science respond to such changes? The affirmative answer is that edu-
cation always follows societal disruptions and adapts its orientations to new trends. Reflective
responses, by contrast, point in a different direction. They call on education to introduce fu-
ture generations to current upheavals in such a way that new ways of relating to the world
and new spaces for orientation and positioning emerge, moving beyond the either/or



dichotomy. The power to do this does not arise in modern education from societal upheavals,
but from interruptions with their own logic, which are obscured in affirmative educational
concepts and can be strengthened through reflective education.

In this situation, the symposium initiated by Malte Brinkmann advocates for a foundational
and praxis-theoretical pedagogical research that not places non-pedagogical disruptions, but
rather interruptions within the “practices of education” at its centre. Its contributions do not
share the general perplexity of those who have lost their certainties and no longer know how
education can still be possible. They do not seek new certainties to which education might
attachitself, instead, they interpret disruptions and interruptions as something genuinely ped-
agogical—something that does not endanger processes of education and Bildung, but rather
co-constitutes them.

To begin with, | will mention just three disruptions and upheavals that have shaped the tran-
sition to modernity. They do not endanger education in late-modern societies, but are funda-
mental to them.

Over the past few centuries, parents have had to learn to stop raising their children for a social
class predetermined at birth, and instead to support processes of Bildung that allow young
people to choose their own way of life and careers and to enter into and establish new kinds
of communities beyond family ties.

The first upheaval was closely linked to a second one. Modernity developed an intergenera-
tionality in which the older generation is no longer the source of knowledge and skill, but
rather educators, teachers, mentors, and advisors who, in their engagement with the younger
generation, lay the foundations for enabling them to learn how to deal with the uncertainties
of modern life, to endure them, and to live with uncertainty.

A third upheaval joins these two. It holds that modern education cannot be reconciled with
reproductive socialization, but rather interrupts socialization processes and promotes pro-
cesses of Bildung that constitute and advance modern sociality.

Il. On the interruptions addressed in the presentations by Malte Brinkmann, Gert Biesta, Ulf
Sauerbrey, and Martin Weber-Spanknebel & Johannes Tiirstig

All four presentations can be assigned to General Pedagogy, as well as to specific fields within
pedagogy and educational science: Malte Brinkmann’s presentation falls under phenomeno-
logical foundational research, Gert Biesta’s under didactics and school pedagogy, and Ulf Sau-
erbrey’s under early childhood education and media pedagogy. Finally, Martin Weber-Spank-
nebel and Johannes Tirstig return to the phenomenological-pedagogical foundational re-
search discussed in the first presentation.



Malte Brinkmann introduced his reflections with examples that highlight lifeworld interrup-
tions within educational processes. The examples bring into focus the “pre-rational and pre-
predicative ... empirical foundations” of education, the investigation of which calls for a plu-
ralization of forms of knowledge in educational science, in which the phenomenological form
of knowledge must not be missing. For it disrupts the normativities of the other forms of
knowledge and makes possible a concept formation that renders the “how” of educating con-
stitutive for the concept of education.

To further describe such connections, Malte Brinkmann draws on the concept of “first educa-
tion” or “protopaideia” introduced by Wolfgang Siinkel. Protopaideutic processes take place
in the interstices between pre-predicative passive experiences and educationally supported
action; their theoretical analysis seeks to reclaim for educational science what has been out-
sourced to sociology by theories and research on socialization. Protopaideutic education,
which interrupts socialization processes, takes place within a relation to the world cannot be
adequately captured in either intentional or functional terms. Referring to Eugen Fink, Brink-
mann conceptualises this in terms of “operating intentionality.” Operating intentionality im-
plies that formative interplay originates from a resistant world that already exists prior to the
onset of educational interruption. Without this interplay, pedagogical interventions could not
begin at all; with it, however, processes of Bildung are interrupted only temporarily to turn
into to processes of Bildung that are, in a fundamental sense, beyond education.

Such interruptions were also addressed by Gerta Biesta in his presentation, in which he warns
against reducing education and pedagogy to learning and the science of learning. For many
years, Biesta has advocated for a rehabilitation of teaching, drawing on European traditions
that Dewey was still familiar with but which have since fallen into oblivion due to the narrow-
ing of pedagogy within the social sciences and psychology. In his presentation, he distinguishes
between a now widespread didactophobia and an earlier form of didactophilia, both of which
have damaged teaching as a practice of educating. While didactophilic teachers are enamored
with their teaching activity and overwhelm processes of Bildung rather than supporting them,
didactophobic learning facilitators seek to avoid the zeal to teach associated with authoritar-
ian educators. Their limitation lies not in rejecting instruction as such, but in withholding forms
of teaching support that are indispensable for certain processes of learning and Bildung.

In his presentaion—for the first time, if | am not mistaken—Gert Biesta shows a certain sym-
pathy for teachers who reject their profession, but then calls for a certain respect for and
toward teaching interventions and interruptions in processes of education and Bildung. At the
same time, he warns of the precarious consequences of an indoctrinatory mode of instruction
that shapes the interaction between teachers and learners in such a way that no space re-
mains for experiences with a resistant world; instead, the world is reduced, in learning-theo-
retical terms, to an object of our representations, constructions, and normations. At this point,
far-reaching convergences between Malte Brinkmann and Biesta become apparent—conver-
gences with which | can only agree.



This convergence leads Gert Biesta to link Brinkmann’s motif of showing in which something
revealing itself with Prange’s conviction that education cannot do without a teaching practice
of showing Biesta extends this line of thought with the proposition: “If there is no showing,
there is no Bildung.” What, then, constitutes the surplus of this second statement? It lies in
the fact that didactic showing must show in such a way that something of a resistant world
shows itself to the learner— a world that is not simply constructed, nor even co-constructed,
but is experienced as something that, in Theodor Litt’s terms, “counter-forms” itself to pro-
cesses of methodological objectification, while at the same time eluding complete methodi-
sation. Teaching, as we can now summarize Biesta’s thoughts, differs from instruction in that
instruction reduces the world to what we know about it, whereas reflective teaching seeks to
convey the world as a context of meaning that questionable, worthy of wonder, and open to
multiple interpretations, and that, in all this, remains mysterious.

Ulf Sauerbrey identifies further problems, questions, and diagnoses for early childhood edu-
cation that can be linked to the distinctions already presented. The first part of his presenta-
tion deals with two influential approaches in early childhood education and their lack of a solid
foundation in educational science. He refers to Gerd E. Schafer’s approach to Selbstbildung
and James Jouniss’s co-construction approach. Sauerbrey characterizes the former by pointing
to its “metaphors of gentleness” for a stimulating and accompanying education, and the latter
by its emphasis on the joint learning of children and early childhood educators. He notes that
both approaches build on a pedagogy oriented toward the child, which, according to Jirgen
Oelkers and Heinz-Elmar Tenorth, never starts from the child but rather from the educators’
understanding of childhood, which is projected onto real children. The consequence of this
development was that, over recent decades, educating educators have increasingly disap-
peared from childhood pedagogy, and with them the responsibility that Gert Biesta assigns to
educational actors. Sauerbrey seeks to reinstate these responsibilities by drawing on general-
pedagogical concepts from Klaus Prange and Wolfgang Siinkel. The key technical term here is
a “bisubjectively conceived” education, in which educators and those being educated partici-
pate as subjects, and in which learning media must also be used as teaching media, supporting
learning as a process of Bildung.

Sauerbrey recognises the advantage of bi-subjective theories of education over child-centered
pedagogies in the fact that the personal relationship in education is not simply reciprocal, but
must be conceived as non-reciprocal—namely, in such a way that in education, educators and
those being educated are by no means active in the same way. Rather, the educators initiate
the process of educating and set in motion and support processes in the children that are not
merely accompanied by the educators, but are experienced by the children in an entirely dif-
ferent manner. While it is crucial in education by educators that they cease educating after
providing impulses and demonstrating, it is equally crucial in the processes of Bildung they
initiate in children that the children develop knowledge, skills, and participation in and from a
shared world, which shows itself to both educators and learners as resistant.



In their final presentation, Johannes Tirstig and Martin Weber-Spanknebel summarized their
program in three points. The first point states that conceptions of praxis based on a purely
instrumental understanding of action exclude even pedagogical theories of practice and edu-
cational research on practice. The second point makes a similar argument regarding sociolog-
ical theories of practice that lack an educational foundation and do not advance an operative
concept of education.In the third and final point, they address the operationality of education,
thereby returning to Malte Brinkmann’s introductory presentation.

Ill. Transition to the Discussion of the Presentations

That the youngest generation of educational scientists is concluding the symposium with a
defense of an operatively oriented concept of education fills me with hope. It is also encour-
aging that all the presentations conceive of and conceptualise pedagogical interruptions not
only in terms of educational theory, but also in terms of theory of Bildung and in relation to
the world. For pedagogical interruptions, this means that they are always double interrup-
tions: interruptions within a bi-subjective pedagogical sociality and interruptions of horizons
of reality in which a resistant world—one that can be thematized in plural forms—is involved;
a world that is experienced, explored, and recognized, and which, as a lifeworldly a priori,
simultaneously counter-forms and withdraws in our cognition.

Respect for education in such contexts is intertwined with a respect for a world that is not at
human disposal.

| thank the speakers for this exposition, which we will now take up and deepen in the discus-
sion.



